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Abstract 

This study examined first-year students’ perceptions of mobile-assisted language learning 

(MALL) at Bahir Dar University, Ethiopia, focusing on enhancing listening skills through the 

Canvas Student platform. A descriptive research design and a mixed-methods approach were 

employed. To this end, a total of 99 students (23 females, 76 males) participated in the study. 

Quantitative data were collected via a questionnaire, while qualitative data were gathered 

through observation. The survey results revealed that 96% of the participants agreed that 

mobile technology is essential for improving their English language learning, academic 

performance, and overall engagement. Moreover, the results from the observation showed 

strong student engagement with mobile devices for academic tasks like accessing course 

materials and collaborating across classrooms, libraries, and outdoor Wi-Fi areas, though 

non-academic uses such as chatting and social media also posed challenges. The Relative 

Importance Index (RII) analysis indicated that the participants used mobile devices mainly 

for sharing course materials (RII = 0.941), accessing dictionaries (RII = 0.927), and reading 

PDF notes (RII = 0.925). This highlights the need for integrating platforms like Canvas 

Student into the curriculum. Generally, the study emphasizes MALL’s role in developing 

listening skills and improving learning outcomes. Therefore, based on the results, it is 

recommended that English as a Foreign Language (EFL) experts and curriculum designers 

should integrate mobile technology into EFL instruction to enhance collaboration, 

accessibility, and lifelong learning. 
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Introduction 
In contemporary society, characterized by the widespread use of 

technological gadgets, the educational sector has witnessed significant 

growth through the adoption of innovative pedagogical methodologies, 

particularly in developed countries where technology has been wisely 

integrated into educational practices (Horton & Horton, 2003). According 

to Chun et al. (2016), learning and teaching practices are rapidly shifting 

from situated learning to new approaches across various contexts (Chan et 

al., 2006; Yelland, 2006), as new technologies are reshaping how educators 

and students interact and engage with each other. Educational 

methodologies have now increasingly incorporated educational 

applications, devices, software, and free online resources (Elabnody, 

2015). Consequently, the conceptualization and implementation of 

effective educational practices are often deemed incomplete without 

integrating these technological tools, which promote active engagement 

between students and educators (Fishman et al., 2016; Harris et al., 2009). 

Considering this, in the 21st century, learners are highly attached to 

their mobile devices for different purposes. For instance, mobile phones 

play important roles in facilitating communication among the local and 

global society. Moreover, they are of huge interest to educators who 

integrate them into learning and teaching contexts. As a results, they have 

already transformed and brought new teaching methodologies to teaching 

language skills and are flourishing with over 80,000 foreign language 

learning applications (West & Vosloo, 2013 ; Li, 2022). Over the past 

many years, the concept of teaching and learning was narrowly associated 

with classrooms in the school environment. However, these days the trend 

has considerably changed and learning is taking place anywhere such as in 

the home and virtually. This shift shows the necessity for educational 

planning that includes technological advancements as integral elements of 

effective teaching and learning strategies. In support of this, Lai and Gu 

(2011) showed in their study that students had shown great motivation to 

learn using their mobile phones outside the classroom context, and were 

able to regulate their learning. In line with this, language could be acquired 

in or outside the classroom where real-life, or everyday life routines take 

place (Kukulska-Hulme & Traxler, 2005). 

An increasing number of studies in the EFL context are being 

inspired by the concept of using technologies, especially mobile phone 

technologies. A local study, for instance, indicated the effect of a mobile- 

based approach on the attitudes and performance of EFL teacher trainees' 

aural skills at Arba Minch Teacher Education College in Ethiopia. It also 
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showed that the trainees had a positive attitude toward using mobile-based 

approaches (Woldetsadik et al., 2022). Moreover, the study revealed a 

significant improvement in the trainees‘ aural comprehension. This study 

addresses a gap in previous research by exploring students‘ attitudes 

toward a mobile-based approach. It supports the integration of technology 

in education by using Canvas LMS and mobile applications to enhance 

students‘ listening skills. 

The utilization of mobile phone technology in education has been 

increasingly supported by various international studies, which demonstrate 

its feasibility in teaching and learning foreign languages. Many studies 

have investigated both teachers' and students‘ attitudes toward using 

technology to facilitate teaching and learning English as a foreign language 

(Standen et al., 2001; Traxler & Kukulska-Hulme, 2005; Joseph & Uther, 

2009; Rodinadze & Zarbazoia, 2012). In addition, other studies (Heift & 

Chapelle, 2013; Shintani & Ellis, 2014) have shown that mobile phones 

could play an effective role in developing listening skills and providing 

several opportunities for language learners. Researchers have also 

consistently reported that in a MALL environment, students could learn 

autonomously and become more motivated, learning at any time and 

anywhere (Hashim et al., 2017). 

In the context of communication and learning, the development of 

listening skills is essential for effective communication in both educational 

settings and daily life (Brown, 2009; Dakin-Neal, 2023), and any learning 

can primarily be achieved through listening skills (Richards, 2008). 

Moreover, it is significant, especially for learners of English as a foreign 

language (Alzamil, 2021; Latha, 2018; Long, 1990). Considering its 

relevance, listening skills are defined as a set of key skills that requires 

active engagement. 

Listening involves an interlocutor, content, a receiver, and the mental 

process of receiving, interpreting, and responding to spoken or non-verbal 

communication (Tyagi, 2013). To provide sufficient resources for listening 

lessons that align with educational goals, incorporating audiovisual 

materials can be highly effective. For example, podcasts offer flexibility, 

allowing students to pause, replay, and thoughtfully engage with the 

content as if conversing with the speaker. This interactive approach 

enhances students‘ learning experiences by enabling them to absorb 

information at their own pace and reflect deeply on the material. Overall, 

podcasts are an accessible and enriching educational tool (Rost & Wilson, 

2013). It is worth emphasizing that successful engagement with lessons 
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that involve podcast requires focus, understanding, interpretation, and 

evaluation of the messages presented (Rahman et al., 2018). 

In effect, teaching listening using technology, especially through 

Mobile Assisted Language Learning (hereafter, MALL), can play an 

important role in both educational settings and daily life and could 

facilitate active engagement and interaction (Klopfer et al., 2005; Otto, 

2017). Beyond the use of MALL, the study by Cruz et al. (2012) revealed 

many benefits such as communication skills and interactivity. In contrast, 

the study also pointed out a wide range of technological, individual, 

instructional, and pedagogical challenges to the successful usage of these 

devices. Therefore, this study focuses on active listening skills, which 

involve engaging mental processes as the interlocutor (the podcaster, in 

this context) communicates with the listener. 

Although the aforementioned studies demonstrated the feasibility of 

mobile phone technologies, they were primarily focused on mobile 

applications that were not specifically designed for educational purposes, 

instead using them as educational tools. Concerning implementing 

technology for teaching listening skills, studies which were limited to 

teachers‘ strategies and technologies such as tape recorders, TV, and 

computers, which have been widely implemented in classrooms and 

laboratories have been conducted (Salaberry, 2001). Students‘ perceptions 

of using their mobile devices and LMS to enhance extensive listening 

skills outside the school have not been explored in Ethiopia. 

Furthermore, previous studies did not consider the use of MALL 

environments for extensive listening skills practice at students' 

convenience beyond laboratory environments. In contrast, the current study 

takes a broader approach by incorporating a learning management system 

(LMS) and exploring students' perceptions of learning through their mobile 

devices and an LMS platform. Strengthening this, studies like 

(Adzharuddin & Ling, 2013; Elabnody, 2015; Veluvali & Surisetti, 2021) 

have demonstrated that LMSs and different applications are designed with 

many features that support traditional classrooms and independently 

facilitate educational courses and training programs with internet access. In 

addition, other studies hace shown that an LMS is more suitable for 

learners enrolled in higher educational institutions (Zanjani, 2017; Pappas 

et al., 2019). Similarly, McGill and Klobas (2009) indicated that 

technology-integrated learning had already become a requirement for any 

academic discipline and facilitated English language learning in 

technologically advanced countries. Furthermore, the features in Canvas, 

an LMS, can create better engaging environments for lifelong learning 
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(Webber, 2019; Mpungose, 2020).On the other hand, Nxumalo et al. 

(2023) claim that teachers and students do not pay attention to the new 

technological features of smartphones for educational contexts. 

While international studies have shown that MALL enables learners 

to practice language skills flexibly, increasing engagement and satisfaction 

(Lei et al., 2022), and supports vocabulary development and reading 

comprehension (Li & Hafner, 2022), there is limited research on its 

implementation and perceived effectiveness in the Ethiopian higher 

education context. Therefore, the current study aims to evaluate the 

perceptions of first year students at Bahir Dar University regarding the use 

of mobile-assisted language learning (MALL) for enhancing listening 

skills, particularly in the context of freshman students taking the common 

course, Communicative English Lanaguage Skills I, which was delivered 

via Canvas for the purpose of the present study. The study addresses the 

following research questions: Q1: How do students perceive the 

effectiveness of smartphones as a tool for developing listening skills within 

MALL? Q2: What are students‘ perceptions of the role of LMS and 

Canvas Student in enhancing their listening skills? Q3: How do students 

use mobile apps to support extensive listening outside the classroom? Q4: 

What challenges do students encounter in developing listening skills via 

mobile-assisted learning? 

 

Theoretical and Conceptual Frameworks 

This study is supported by Krashen‘s Input Hypothesis (Gregg, 

1986), which emphasizes the importance of comprehensible input for 

language acquisition, the principles supported by MALL tools. The 

Constructivist Learning Theory (Stabile & Ershler, 2015) further asserts 

the role of scaffolding, active learning, collaboration/ mediation, and self- 

regulated learning, which MALL allows students to practice active 

engagement at their convenience. Additionally, the Technological 

Pedagogical Content Knowledge, (TPACK) framework by (Mishra & 

Koehler, 2006) stresses the integration of technology with pedagogy and 

content, making it an integral part of enhancing listening skills through 

mobile-based applications like Telegram and Canvas Student LMS 

platforms. Together, these frameworks inform the study‘s exploration of 

MALL‘s potential to improve listening skills in an active, learner-centered 

environment. 
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The study also draws on MALL principles outlined by Sharples 

(2000), Kukulska-Hulme and Traxler (2007), and Pachler et al. (2010) to 

support the use of Canvas LMS on mobile devices. This enables anytime, 

anywhere learning, promoting self-regulated and collaborative learning 

However, some institutions remain hesitant to integrate mobile learning 

(Selwyn, 2018). Despite this, mobile devices create flexible and connected 

learning environments, helping students balance learning with other 

responsibilities (Siemens, 2005; Gharaibeh & Gharaibeh, 2020). 

Figure 1 

Conceptual framework for enhancing listening skills via mobile-assisted 

language learning (Adapted from Mishra & Koehler 2006; Sharples 2000; 

Kukulska-Hulme & Traxler 2007; Gharaibeh & Gharaibeh 2020). 

 

Technology in Supporting Listening Skills 

Mobile and learning management systems like Canvas and 

applications such as Telegram offer new opportunities for developing 

listening skills. MALL enables autonomous and flexible learning, 

providing tools like podcasts, videos, and media players to support 

listening practice (Kukulska-Hulme, 2009). LMS platforms like Canvas 

streamline access to resources and enhance student engagement by 

enabling communication with instructors and peers (Gamede et al., 2022). 

Similarly, Telegram supports interaction and collaboration, allowing 

students to learn flexibly while engaging with peers and instructors 

through multimedia features (Abu-Ayfah, 2019). Moreover, multimedia 

resources like podcasts and videos enhance listening skills by providing 

authentic input, varied accents, and real-life contexts, while transcripts and 

interactive tasks support comprehension and engagement (Kavaliauskienė, 
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2008; McBride, 2009; Cárdenas, 2023). Despite these benefits, challenges 

remain, including technical limitations, ethical concerns, and the need for 

teachers to adapt to technology-based methodologies (Ali et al., 2019; 

Levert, 2006). Nonetheless, these platforms create quasi-communities and 

facilitate authentic language practice, fostering analytical and critical 

thinking skills (Alzieni, 2021; Monalisa & Ardi, 2013). 

Methods 

This study used a mixed-methods research design combining 

quantitative and qualitative data to examine students‘ perceptions of 

MALL and its impact on their listening skills. Creswell (2018) highlights 

the value of integrating both methods to gain a comprehensive 

understanding of research problems, while Mertens (2004) supports this 

approach in language learning research, especially in EFL contexts. 

Ninety-nine first-year natural science students, aged between 18 

and 21, (23 females, 76 males), taking the course ―Communicative 

English Language Skills I‖ in two different sections at Bahir Dar 

University, were selected for the study. These students were taking the 

course from the corresponding author of the present study, and it was 

found convenient by the researchers to distribute and collect 

questionnaires from the students in those two sections. 

A questionnaire consisting of 24 Likert scale items was used to 

explore students‘ experiences with MALL and their use of platforms such 

as Canvas and Telegram. Additionally, an interview was conducted to 

understand students' perceptions of learning in the online environment of 

Canvas LMS. 

Validity and Reliability 

The perception questionnaire was adapted from Kukulska-Hulme 

and Shield (2008), who identified key dimensions of Mobile-Assisted 

Language Learning (MALL), including accessibility, learner engagement, 

and the perceived effectiveness of mobile tools for language development. 

The questionnaire was reviewed by two TEFL experts and my research 

supervisors for content validity. Based on their feedback, four of the 24 

items were modified, two were replaced due to irrelevance, and two were 

revised for clarity. Reliability was assessed using Cronbach‘s alpha, which 

yielded a score of 0.860, indicating high internal consistency and 

reliability. 
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Results 

The table below presents an interpretation of the descriptive 

statistics for students‘ perceptions of Mobile-Assisted Language Learning 

(MALL). 

Table 1 

Descriptive Statistics for Students’ Perceptions of MALL 

 

Category Item Mean 

Top- 

Performing 

Items 

Mobile technology helps me exchange course materials with my 

friends. 

4.71 

I use my mobile phone to look up word meanings and acquire 
vocabulary. 

4.64 

Mobile technology offers many opportunities for my learning 
process. 

4.63 

I use my mobile phone for reading (PDFs, notes, transcripts, etc.) 4.56 

I find mobile technology to be a useful tool for my study. 4.52 

Learning through mobile devices may not be preferred/favored by 
students. 

2.51 

Strongly 

Agreed 

Items 

I use my mobile devices to record my teachers' lectures. 4.44 

I use mobile technology to communicate with my group 
members. 

4.41 

Learning through mobile devices is a quicker method of getting 
feedback on learning. 

4.32 

Learning through mobile devices can be an effective way of 
learning as it can give immediate support or feedback. 

4.29 

Learning through mobile devices can enhance language learning 
and communication among students and teachers, inside and 

outside the classroom. 

4.28 

Moderately 

Agreed 

Items 

Using my mobile phone is effective in enhancing my listening 
skills. 

4.22 

Mobile devices are suitable for learning, but I may need more 
training. 

4.22 

I use my mobile phone to submit assignments using Telegram. 4.21 

Mobile technology can help me develop my English listening 

skills. 

4.11 

Mobile technology can be an easy way to get feedback and 
notifications from my instructors. 

4.11 

Low- 

Performing 

Items 

I use other online platforms or mobile apps like Telegram to 
improve my listening skills. 

4.08 

Mobile learning will enhance listening skills, by replacing fixed 
language labs and allowing practice anytime, anywhere. 

4.08 

Telegram applications can support English language learning. 4.03 

Mobile-based applications like the Telegram app give unlimited 
time to practice learning anytime, anywhere. 

3.99 
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 Telegram allows videos, pictures, word documents, PDFs, PPTs, 
Excel sheets, and others with the support of the internet. 

3.98 

Mobile technology can help me to access the course material 
anytime, anywhere. 

3.82 

Mobile learning will be a more flexible method of learning as it 

can be done anytime, anywhere 

3.72 

I use my mobile phone to record my teachers' lectures. 2.95 

The data in Table 1 indicate that the respondents perceive that the 

main use of mobile technology to be sharing course materials with friends 

(4.71) and looking up word meanings and acquiring vocabulary (4.64), 

both indicating strong agreement. Other highly rated items included the 

opportunities that mobile technology offers for learning (4.63), serves as 

reading course materials (4.56), and a uses as a study tool (4.52). 

The lowest mean score, 2.51, was for the statement that mobile 

learning is not preferred by students, which indicates that students strongly 

favor mobile-assisted learning. Respondents also strongly agreed that 

mobile technology aids tasks such as recording lectures (4.44), 

communicating with group members (4.41), and providing quicker 

feedback (4.32). 

Moderate agreement was found with regard to mobile technology‘s 

effectiveness in enhancing listening skills (4.22) and its role in submitting 

assignments and receiving instructor feedback, with means scores of 4.21 

and 4.11, respectively. Lower agreement was noted for the use of other 

platforms like Telegram to improve listening skills (4.08) and the 

flexibility of mobile learning (3.72). The least favorable response with 

regard to recording lectures (2.95) ndicaties limited use of this feature. 

Figure 2 

Relative Importance Index Analysis for Mobile Using Frequency 
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The Relative Importance Index (RII) was used to examine the 

significance students attribute to mobile technology in terms of 

communication, learning support, and accessing educational resources. 

The results revealed that mobile technology was highly valued for these 

purposes. For instance, statements such as Mobile technology helps me 

exchange course materials with peers and instructors (RII = 0.941) and I 

use my mobile phone to look up word meanings and acquire new 

vocabulary (RII = 0.927) received the highest ranking, showing the 

frequent usage of mobile devices for academic activities. The results 

underscore the students‘ perception of mobile technology as essential tools 

for communication and accessing information, highlighting the significant 

role mobile technology plays in supporting academic l activities. 

 

Perceived Importance and Difficulties 

Table 2 

Analysis of Perceived Importance and Difficulties 
 

Item Category Frequen Percent 

How often do you 

use mobile devices 

to improve your 

listening skills in 

English? 

Less than once a week 26 26.3 

Once a week 14 14.1 

2-3 times a week 27 27.3 

4-5 times a week 20 20.2 

Every day 12 12.1 

What have you 

used to practice 

your listening 

skills on your 

mobile 

devices? 

English audio recordings 7 7.1 

English movies and videos 41 41.4 

Podcasts related to my listening skills 
course 

24 24.2 

Music apps that have song lyrics 13 13.1 

Language learning apps such as Duolingo 
and Pimsleur 

11 11.1 

Select all that apply/all 3 3.0 

How can using 

mobile phones 

and online tools 

enhance 

various 

listening 

activities? 

By providing access to a wide range of 

authentic audio materials within the 
virtual environment 

32 32.3 

Through interactive platforms that 
encourage active participation and 

engagement during virtual listening tasks 

31 31.3 

By offering personalized learning 
experiences that practically help to practice 

learning anytime anywhere. 

36 36.4 
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Please choose 

examples of listening 

tasks you have 

practiced in your 

listening lessons. 

Participating in live audio discussions and 
group activities within virtual classrooms 

13 13.1 

Completing interactive listening 

comprehension exercises and quizzes 
embedded within online lessons 

11 11.1 

Listening to our teacher reading the 
listening text, and answering the 

accompanying questions in writing 

54 54.5 

Reading the provided listening texts and 
answering questions in writing 

18 18.2 

Select all that apply/all 3 3.0 

Can you share your 

strategies for 

improving focus, 

understanding, 

interpreting, and 

evaluating messages 

in listening skills? 

I take notes or summarize key points 
while listening to the teacher. 

34 34.3 

I usually participate in reflection 

activities in the classroom to enhance 
my listening skills. 

12 12.1 

I pay close attention to the teacher‘s voice 
content. 

14 14.1 

Select all that apply/all 39 39.4 

The majority of the respondents (27.3%) used mobile devices two to 

three times per week to improve their listening skills, with 26.3% using 

them less than once a week and 12.1% using them daily. The most popular 

resources for listening practice were English movies and videos (41.4%), 

followed by course podcasts (24.2%), music apps (13.1%), and language- 

learning apps (11.1%). Participants valued mobile learning for its capacity 

to provide personalized experiences (36.4%) and access to authentic audio 

materials (32.3%), with 31.3% appreciating interactive platforms that 

promote active participation. Despite the advantages of mobile tools, 

traditional classroom tasks, such as listening to the teacher read texts 

remain prevalent (54.5%). To enhance listening skills, the respondents 

employed strategies like note-taking (34.3%), active participation (12.1%), 

and focusing on the teacher‘s voice (14.1%). These findings indicate 

frequent use of mobile devices for listening practice, with mobile learning 

offering personalized experiences and varied resources, while traditional 

methods still play a significant role. 
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Table 3 

Familiarity with Canvas Student and Perceptions of Using Online 

Platforms for Listening Skills Development 
 

Item Category Frequency Percent 

Are you familiar with the 

learning management system 

―Canvas Student,‖ the mobile 

app for accessing online 

courses and materials? 

Yes, I am familiar with 

Canvas Student. 

21 21.2% 

No, I am not familiar with 

Canvas Student. 

78 78.8% 

How do you feel about the 

advantages of using other 

online platforms or mobile apps 

to learn listening skills? 

I think using online platforms 

or mobile apps is a great way 

to improve the development 
of listening skills. 

54 54.5% 

I have not used online 

platforms or mobile apps to 

practice listening skills, so I 
cannot comment. 

45 45.5% 

 

The data in Table 3 show that 78.8% of the respondents were 

unfamiliar with Canvas Student, the mobile app for accessing online 

courses and materials. Only 21.2% of them reported that they were 

familiar with the platform. This indicates that there was a lack of 

awareness or limited usage of Canvas Student among the respondents. 

Regarding perceptions of using other online platforms or mobile 

apps to improve listening skills, 54.5% of the respondents believed that 

these tools were effective. However, 45.5% did not use them, so they 

could not comment on the effectiveness of these tools. These results 

suggest that while many of the respondents acknowledged the potential 

benefits, a large number had not yet engaged with these resources. This 

highlights the importance of raising awareness and offering practical 

training on using mobile and online tools to support the development of 

listening skills. 

Interpretation of open-ended survey responses 

The open-ended survey responses revealed the respondents‘ 

challenges, strategies, and perspectives on improving listening skills, 

mobile learning, and online platforms. The respondents identified 

obstacles such as difficulty with pronunciation and accents, limited 

vocabulary, and a lack of practice opportunities outside the classroom. 

They also mentioned technical issues such as poor connectivity and 

personal barriers like motivation and confidence. As for strategies, 

students emphasized regular practice and using multimedia resources like 
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podcasts and videos. Many viewed mobile learning as an essential tool, 

appreciating its flexibility, accessibility, and exposure to diverse English 

accents. Although most were initially unfamiliar with Canvas, after 

participating in an awareness creation session, they acknowledged its 

potential to enhance learning through its multimedia features and 

structured organization. 

Interview 

The interview included five participants to understand their 

perceptions of MALL and LMS.Participants expressed that classroom- 

only listening instruction is insufficient for improving their listening skills, 

with one student stating, "I do not believe that listening skills lessons in 

the classroom alone are enough." The participants also mentioned that 

they primarily used mobile phones for reading and entertainment 

purposes. They noted that online platforms might better support their 

education if they learned to use them effectively. They said that the 

flexibility and accessibility of online platforms allow them to learn at their 

own pace and engage with additional resources such as podcasts and 

videos. 

After participants took lessons on Canvas, they reported a notable 

shift in their experiences with MALL and LMS. One of the participants 

remarked, "The lessons through Canvas have completely changed my 

ways to learning." They also emphasized the effectiveness of using mobile 

phones to access educational content and successfully communicate with 

peers through platforms like Telegram and Messenger. Overall, 

participants stated that the online environment improved not only their 

listening skills but also supported their overall academic experience. 

 

Discussion 

The results indicate that 96% of the respondents perceived mobile 

devices as essential for enhancing their listening skills and academic 

performance. In response to the first research question, 83% of the 

participants responded that mobile technology supports the development 

of listening skill, , reinforcing its pedagogical value. These findings align 

with prior studies (Looi et al., 2010; Pimmer et al., 2016; Romero- 

Rodríguez et al., 2020), which asserted the role of mobile technology in 

augmenting resource accessibility and promoting active engagement. 

Regarding the second research question, the study shows a 

significant gap in students' familiarity with learning management systems 

file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Looi,_C.,_Seow
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(LMS), especially Canvas. This underscores the urgent need for more 

structured support and training to enable students to navigate such 

platforms effectively. While 73.7% of the respondents acknowledged the 

effectiveness of mobile devices in sharing academic resources, their 

limited knowledge of LMS tools highlights the necessity of additional 

instruction to facilitate the successful integration of MALL into their 

instructional practices. This result is consistent with the results of a study 

by Khlaisang and Sukavatee (2023), who emphasized the importance of 

structured systems in mobile learning, as well as Wong et al. (2015), who 

highlighted the importance of linking formal and informal learning 

through mobile technology. 

The third research question revealed that 78% of the respondents 

recognized Telegram as a key platform for both academic and social 

engagement, particularly in enhancing listening skills. Its flexibility 

supported collaborative learning outside the classroom, asserting the 

importance of mobile applications in supporting extensive listening and 

interactive learning (Abu-Ayfah, 2019; Alahmad, 2020; Aristovnik et al., 

2023). 

Regarding the fourth question, which is about challenges students 

face in developing listening skills, 90% of the participants emphasized the 

need for structured training to effectively integrate mobile technology into 

their learning. Although there was limited internet connectivity and they 

were unfamiliar with Canvas LMS, the students showed a strong 

willingness to engage with MALL provided that proper guidance is given. 

This is consistent with the results of a study by Maulina et al. (2022), who 

emphasized the importance of selecting the right technology, and Ibrahim 

et al. (2017), who pointed out the relevance of mobile technology and 

collaboration in improving learning outcomes. 

The main results from the interviews showed a strong need for 

integrating mobile devices into academic tasks. Students learned through 

Canvas and expressed a high level of satisfaction with the platform. They 

also suggested additional ways to continue their education through online 

platforms, in addition to the physical classrooms. 

Conclusions 

Generally, this study indicates that students acknowledged the 

crucial role of smartphones and mobile apps, particularly Telegram, as 

effective tools in supporting the development of listening skills through 

the MALL environment. Moreover, while students showed strong 

engagement  in  Mobile  Assisted  Language  Learning,  their  limited 

file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Khlaisang,_J.,_&_1
file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Wong,_L.-H.,_Milrad,_1
file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Abu-Ayfah,_Z._A
file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Alahmad,_M._(2020)
file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Aristovnik,_A.,_Karampelas
file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Maulina,_M.,_Ignacio
file:///D:/EJLCC%202025/Volume%2010,2%20Decem-2025/2.1.Roza/Roza%20Manuscript%2016%20July%202025%20Dr.Mekonnen.doc%23_Ibrahim,_M._K.,_1


Ethiop.j.lang.cult.commun., 10(2), December 2025 Tilahun, Teklesellassie and Nurie 

49 

 

 

familiarity with LMS platforms like Canvas emphasizes a need for 

designing structured guidance. Therefore, it is important to improve 

students' digital literacy, provide targeted instruction on LMS use, and 

address persistent technical barriers such as connectivity issues to fully 

realize the potential of MALL in improving the development of listening 

skills. 

Limitations 

This study focused solely on listening skills due to the prevalent 

hallenges in effectively implementing lessons that meet the needs of 21st 

century and the need to incorporate of modern teaching methods and tools. 

Additionally, the study faced difficulties with the use of Canvas, primarily 

due to persistent internet connectivity issues in Bahir Dar, Ethiopia, and 

lack of consistent follow-up. Internet access had been unavailable for over 

a year, and when was restored, it remained limited to specific locations, 

such as the library and administrative offices. As a result, student 

engagement with the platform was severely estricted. 
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